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CHAPTER I 
STATEMENT OF THE PROBLEM, JUSTIFICATION OF THE STUDY, 
ORGANIZATION OF THE STUDY AND REVIEW OF 
RELATED STUDY AND RESEARCH 
I. STAT~T OF THE PROBLEM 
II. JUSTIFICATION OF THE STUDY 
This study was based on three convictions, founded 
personal observation in the music education field: 
l) that there is a lack of close co-operation and 
!understanding between music educators and guidance personnel, 
1 2) that a majority of music educators do not con-
sciously attempt guidance activities because they do not take 
I 
the time to make the effort, they are ignorant of the best 
l methods to use and hence are intimidated, 
3) that guidance on the part of music educators and 
I 
!participation in musical activities are of value to individual 
'I students. 
It is assumed that, like other educators, the music 
I 
II 
I 
I 
,, 
I 
'I 
I 
I 
teacher should be interested in the development of the 
whole child. This includes the pupil's use ot leisure time, 
his personality and behavior, his acquisition of accurate 
information, his striving for certain goals, his ultimate 
choice of vocation, training for it an~ adjustment to it. 
The music teacher's subject, which is music, is the medium 
through which he reaches individuals. His contribution 
1 should be made in the field in which he is most qualified. 
Furthermore, there is limited reading material 
available on this subject. There are only a few recent books 
i and pamphlets which deal with vocations in music. Other 
information appears in periodicals, pamphlets or bulletins. 
Some of these articles are concerned with tests for music 
ability. Guidance books usually refer to the guidance functions 
1 of a classroom teacher, and rarely mention the teachers of 
I 
I music or art. 
III. ORGANIZATION OF THE STUDY 
This study has been organized into six chapters, titled 
follows: 
II. Method of procedure and definitions of terms 
III. Reports of twenty-two cases 
IV. Trends toward guidance technique~ and practices 
as manifested in the foregoing case reports 
V. Conclusions and problems for further thought and 
consideration 
2 
VI. Ways in which guidance services can be carried 
out by music educators 
IV. REVIEW OF RELATED STUDY AND RESEARCH 
Research in this field revealed that there has been 
1 no study similar to this one. 
The only two reports of special work in music with 
a particular group of children were written by Berndt1; 
and Wayne21• 
Berndt gives very brief case studies and a report 
summary for a typical class in orchestra for seventh and 
eighth grade girls and boys, who could not be in a normal 
junior high school environment because of social, mental 
or physical reasons. 
Wayne taught thirty-five 'maladjusted persons, aged 
seven to twenty, ~nth I.~.'s ranging from 65 to 150. He ex-
'1 plained the methods and objectives which he used in teaching 
this heterogeneous group. 
This study has been original in organization and 
reporting of information, inasmuch as there is no evidence 
I 
of a critical evaluation of case reports using musical interest 
I 
1/ Kurt H. Berndt, ''Therapeutic Value of Music in 
School," Music Educators Journal, XXXVI (Nov.-Dec. 1949) 
2/ Morton Wayne, "Instrumental Music for the Mal-
adjusted Child," Music Educators Journal, XXXI, (Sept. 
I 1944)' P• 33. 
I 
tl 
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~ 
o~ high school pupils as a guidance factor, and analysis 
o~ these reports for trends in guidance techniques on 
the part of music educators. 
I 
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CHAPTER II 
METHOD OF PROCEDURE AND DEFINITIONS OF TERM:S 
I. METHOD OF PROCEDURE 
In a problem of this kind one is almost wholly depen-
dent upon the co-operation of the persons who are solicited 
for information. 
A pilot letter and self-addressed post card vrere sent 
to 189 public school music educators, ·whose names were 
picked at random from the Educational Directory. The majori-
ty were from the states of New York, New Jersey and Massa-
chusetts. 
The pilot letter included: 1) a statement of the nature 
of the research problem, 2) the kinds of information de-
sired, and 3) the approximate date when the information 
was to be compiled. It also stated that fictitious names 
would be used in reporting all cases. The post card asked 
whether the music teacher preferred to v~ite the material 
11 
or to arrange for a personal interview. 
lj 
I 
Seventy music educators returned the post cards. 
Fifty-one were unable to give information, while nineteen 
offered to assist in the study. Three of those nineteen did 
not fulfill their intentions, with the result that sixteen 
music educators provided the twenty-two ca se reports 
which follow in Chapter III. Twelve teachers indicated 
that they preferred to be interviewed and four that they 
preferred to mail their ~Titten comments. 
A follow-up letter was sent to the nineteen persons 
who expressed interest in the research study. This letter 
dealt more specifically with the kinds of information de-
sired, namely, 1) background information, such as scholastic, 
musical, health and behavior records and other pertinent 
information regarding the family or pupil in question, 
2) the music educator's approach to the pupil and his prob-
lem, and, 3) the results of the relationship between the 
music teacher and the student. 
After the interviews were held and the v~itten 
material received, reports of the individual cases were 
written. These vary in length and kind. When detailed in-
formation was available it was included in order to give a 
more accurate account of the case. The case reports are not 
as complete as the case histories or case studies v~itten 
by professional social workers. It is apparent that in some 
cases information of a strictly confidential nature was 
withheld. 
The case reports were then examined for trends 
toward guidance practices which might be common to a majori-
ty of cases. Outstanding and individual cases were mentioned 
as examples of particular guidance procedures. 
Conclusions were dravm rrom the case reports and 
based upon findings in the end results of the relationship 
1 between each music teacher and his pupil. 
·I 
A rinal chapter was written on vmys in which music 
educators can practice guidance services in their daily 
teaching activities. 
II. DEFINITIONS OF TERMS USED 
Guidance. Two derinitions of guidance were used ror 
purposes or this study. They complement each other and ror 
that reason it is best to quote them both here. 
"Guidance enables each individual to understand his 
abilities and interests, to develop them as well as possible, 
to relate them to life goals, and to reach a stage of com-
plete and mature selr-guidance as a desirable citizen of a 
, democratic social order." l/ 
Another concept or guidance is that expressed by 
Dr. J. Wendell Yeo in his lectures on "Principles of Guidance" 
! at Boston University. It is that "Guidance is the process 
'I or helping individuals to make wise decisions, good adjust-
ments and intelligent plans with respect to their everyday 
I 
1 problems." 
The two important points to remember are that guidance 
Arthur E. Traxler, Techniques of Guidance (New York: 
Harper & Brothers, 1945), p.3. 
7 
'I 
is a process (not an event), and that it should be directed 
toward an individual's self-guidance in solving his own 
problems. 
Dr. Yeo clarified guidance further by saying that 
it is composed of five aspects or services, all of which 
may be thought of as surrounding an individual. These 
phases are: the study of the individual, counseling, ac-
quiring information essential to making good adjustments, 
plans and choices, placement, and follow-up and adjust-
ment. 
These five aspects of guidance are used in Chapters 
IV, V and VI in analyzing the case reports and stating the 
trends and possibilities for the future. 
Interest. The pupil interest upon which these cases 
are based are of two kinds: "stated interest", one which an 
individual records or states about himself, and "observable 
" interest", that interest which another perro n observes. 
Jones gives the following definition of the vrord 
"interest": "•••• a feeling of liking associated with a 
1 reaction, actual or imagined, to a specific thing or situ-
ation."2; 
Inasmuch as interest is a feeling, it cannot be 
objectively measured. It is possible to estimate interest 
2/ Arthur J. Jones, Principles of Guidance and Pupil 
Personnel Work (Fourth edition, New Yorlc McGraw-Hill Book 
Company, l95l), p. 214. 
8 
II 
through the use of different instruments, however these 
preferences indicated on interest blanks were used in 
only one case. {Case Report XII) 
I 
I 
I 
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CHAPTER III 
REPORTS OF TWENTY-TWO CASES 
CASE REPORT I 
E.F. 
Background of case 
E.F. vms an only child, a girl, born to a couple who 
had been raised in Germany. When they came to America, Mr. 
and Mrs F. started a small truck farm business. As soon as 
E.F. was old enough they wanted her to leave school and 
~~rk full time for them, to be both son and daughter. As it 
was E.F. did a man's work after school hours and on week ends, 
digging in the ground, pulling tree stumps and doing heavy 
·work, in addition to household chores. E.F. vJas in excellent 
health; was very good-looking, but poorly dressed and ex-
tremely indifferent as to her appearance. She was anti-socia 
and very resentful of authority and her discouraging home 
situation. Her sense of humor manifested itself only when 
she was in the mood, which was not often. 
In general E.F. ~~s a good student with weakness only 
in sciences. Her I. Q. was above average and her mind was 
alert. E. got along well with the women teachers, but her re-
lationships with the men teachers were poor. 
In school E.F. had alvJays shovm an interest in musical 
I 
II 
I 
I 
activities. Her parents had managed to give her piano les-
sons, and in junior high school she was made accompanist. 
She sang in a glee club, learned the xylophone and bell-
lyre, and took a course in rudiments of music. 
E.F. came to the attention of the high school music 
teacher, R. W. through her junior high school music teacher, 
who had discovered her strong resentment tovmrd her home 
and felt that she was headed toward a moral breakdovm. E.F. 
stayed out very late at night, risking corporal punishment 
from her father. Sometimes she was found walking at night 
on the highway; t wice she had taken refuge at the home of 
her junior high school music teacher, the only male teacher 
with whom she had a friendly relationship because of her 
interest in music. His wife also knew E.F. and visited with 
her. Word spread concerning E •. , s questionable night life 
and the possible outcome of such street-~~lking behavior. 
Approach of music educator 
Vfuen E.F. reached high school, R.W. already knew 
about her and decided to make her feel valuble to the music 
department. She needed to belong to a group and to feel 
wanted by someone. R. W. sugge sted that she begin tympani 
and participate in band and orchestra. In addition she sang 
in the a cappella choir and the madrigal group and accompanied 
the girls' glee club. She continued theory and passed 
11 
com rehensive examination s well. 
~ . IT . SDOke ~ith the dean of girls regardi ng E.'s 
appearanc e . T .e dean took measure s in thi s direction Rn~ 
eradu.a lly E .F. too ,. pride in her looks and became mo1~e 
friendly. 
R. iJ . mc:.r1e E .F . :feel t hat he a nd student menbers of' 
the music department, who v·rere her classNates , were inter-
ested i n .1e r. Later on i n her senior year, after she h d 
l earned several i nstruments and developed a more :pl el'l..sing 
ersonality , he suggested tha t she enter music education 
as a career . Both E.F . and her parents were appall ed a t 
t he idea, Driro.arily b e cause of t he expense i nv olved, but 
a lso because her parents had been r e luctant to have 1er even 
f ini sh h i c;h school. However , R. -:! . expl a ined tha t she COlJ_ l d_ 
app l y r·or s chol ars i p a i d and ie uould ::_;ersonally see that 
she ha d enough money for a trip and a n i ntervi e'\',r a t a state 
university . After so ~ persuasion E . F . a greed to these pl ans 
and R. W. sent her trans cript and made prelimi nary arrange-
ments. She vl8nt for t he intervi ew and 1_\T'a.s ac c epted as a s tu-
den t b efo re she returned home. 
Results 
:C .F. entered a career in music educat ion. The surmiler 
before she started co llege she 1'io rked in a nursery, once 
again do i ng hard work , especially hard on her hano.s. With 
her saving s and fi nancie.l h e l p f r om H. f'! . and two or three 
II 
'I 
,I 
12 . 
of his intere t ed friends, E. F . had enou h n oner for the 
fir s t semester. Aft er this she earned her ovm way by work-
i ng and eA.rning s c olarsh. i ps . It is not kno,.,.vn ·rhether or 
not her parents ev er relented and helped her some finan-
ci a l ly. I t vroul d be nic e to say t ha t t hey did , but l • lf. 
did not know. 
E. ' • visi t ed . W. af t er h er first year in college . 
He had worked wit1 her close l y for five and on e-half years 
and .,,as pl eased to not e t ha t her personali t ·;as very 
charming ancl that she had developed poise. Her dress ·was 
neat and in good taste . 
R. IT. receiv ed an unsolicited testimonial f r om the 
urinci pal of the s chool where E. F . d id her senior practice 
~ "' -
teacing . He sai d she was "a r:J.agni f i cent t eacher11 • 
A\ 
E. F . i s now married to another music t eacher. Both 
she and her husband a re a ctivel y worki ng as nusic educa tors . 
13 
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CASE REPORT II 
F . C. 
Ba c1,.g round of case 
F . c. v:a s the son in an uppe r - middle class family . His 
father VJF.l s a colleg e professor, his mother a fo rmer t eacher, 
who vra s active in Girl Scouts and youth groups . An older 
sister attend ed coll e g e . F .' s parents encourag ed his musical 
int erests and dis~ layed enthusi asm fo r h i s studies and pro-
gre ss. 
Scholast ica lly , F .C. vra s at the to p of h i s class , v.Jith 
a h i gh I. Q. . and ·wide-spread int ere s ts, which among other thi ng s 
included s cience , mus ic ana_ track . 1ili t h a na tural t hirst for 
the know- hov·r about the techn i cal s i d e of sub jects , he acquired 
a tremendous fund of knowledg e i n seve r a l fi e lds . F .' s rela-
tionship with his tea chers •1as good, hOi"· ever , he vra s not too 
I well-liked by the ma,j ori t y of students. Co-operative in his 
ways , he via s a l so original in his think i ng and a perfectionist 
1 in any undertaking . 
F.C . p l ayed the p i ano and sang i n junior h i gh school. 
He al s o s t arted trw:1pet lessons. One day he visited a fri end 
of h i s f a ther ' s . Thi s o l der man "va s a Doctor of Philo s ophy in 
Scien ce and an excellent ~rench ho1~ p l ayer • . Although he 
p layed on a professiona l l ev e l , he ha d never p l ayed for money-
making pur . oses, using it only for a h obby. F . C. v1a s " taken11 
14 
'VIrith the instrument and expressed his interest to his instru-
mental teacher , L.L. Almost ir.n..mediately F.C. began class 
lessons and started to buy recordings of French horn con certi. 
His new enthusiasm -vva s matched by that of his family. 
In the tenth grade F.C. joined a local symphony which 
, rehearsed ·weekly. He also auditi oned for the all- state or-
, chestra , but was not accepted. The suromer between his tenth 
and eleventh grades he went to the Nat ional Music Camp i n 
Michigan, because he had become interested in composition. 
The following suw~er he played in a nearby suromer band. His 
senior yea r he was accepted in the all-state band as second 
chair J?laying the first horn part . By then he and his family 
., 
' had purcha sed a ~~> 450. horn and invested in private lessons. 
Besides this participation in the school orchestra and the 
band, F.C . vms also a singer. He perfor med in the choir and 
as Dead-Eye Dick in the school ' s operetta production of 
''H.M. s . Pinafore". 
Approach of music educator 
L . L., the music teacher, worked closely with F.C. for a 
five year period, giving much information and extra time . He 
1 encourag ed F . to go to t he National :Music Camp and gave him 
1 advice regarding his study th ere. Besides French horn lessons, 
it Vlas decided that he vrould benefit from a course in har-
mony, inasmuch as he vras interested in composition. L.L. in-
15 
structed F . in harmony whenever they had a mutual free period 1 
---=~-=- -- ~-
1 
'I 
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~ 
or after school. At camp F. ·worked on an origi nal tone poem 
for a 120-piece band, which he had started at home. Even at 
the end of' the su.mrn.er it was not fully comp leted, so L. L. con-
tinued his help in the fall, and the next spring the high 
school band performed the worl-c on its concert program.. F. be-
' came interested i n all the instru.'TI.ents and wrote other short-
er compositions. 
L. L. encouraged F.C . to auditi on f'o r the all-state 
programs and to participate i n a local symphony . He a lso 
assisted him in finding a summer band job . 
L.L . worked with a partner on band a rrangements with 
the intention of having them published. He invited lt, . t o 
a ttend t heir meetings in order to watch and listen. In this 
way he provided F . wi th an apprenticeship in the fi eld. 
Hesults 
F . c. greatly increased hi s knowledge of music , especial-.: 
lY in the fields of composition and instrumental music . He 
continued participation i.-11 the vocal department also. 
He did not enter mu sic professionally, but uses it 
today as a good hobby. -
At present he is a science student in college. 
-==--~---
I 
'I 
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CASE REPORT III 
T.E. 
Background of case 
T.E. had poliomyelitis before he entered grade school. 
It left him with a decided limp and poor co-ordination in 
his fingers. His mind '~s alert, so his parents entered him 
in public school, where he did good work. In third grade he 
had tonette lessons ~~th his class. He vms interested, but 
he lacked the co-ordination and the mechanical ability to 
put dovm one finger at a time. His pitch discrimination was 
accurate. At that time the class did not march around the 
room, but his difficulties were foreseen by an understanding 
classroom teacher, who was above average. She encouraged him 
and gave him special attention. He was chosen to play in 
the spring concert as one of a selected group. Hence he was 
recommended for learning an instrument in fourth grade, be-
cause of interest, some ability and much perseverance. Violin, 
clarinet and brass instruments were not suitable, because of 
the fingering and holding problems. The possibilities nar-
rowed dovm to flute. The instrumental music teacher, B.W., 
loaned him a school flute, but the boy made no progress be-
cause his breath control and stamina were poor. In spite of 
this evidence, his parents bought him his own flute and pro-
1? 
I 
\ 
, 
~ 
I 
I 
II 
vided private lessons. In five years his i mprovement \vas 
greater than would be expected. 
T.'s s chola st ic ability was above average. I n junior 
high school and his first year of h i gh school he continually 
earned his place on the honor r oll. 
His general health was quite good. His arms were 
strong , although his fingers did not bend normally at the 
knuckles. 
Mr. and l'!Irs E . are middle clas s people, who gave T. 
every bit of encouragement . One of the decisions virhich they 
had to make concerned the purchase of a bicycle for T. They 
were uncertain whether or not t he exercise from pedaling one 
would strengthen his legs . Finally they did buy one. 
T. did not get depres s ed very often, although he 
tended to shy away from demanding situat ions. Occa sionally he 
took advantage of his handicap in order to arouse attention 
or sympathy . Twice he borrowed someone else's flute without 
asking permi s s ion. Infrequently he vm s a "wi se guy" . He had 
friends, but often did not join t hem after school because he 
felt that he would hinder them by his slow movements. 
Anproach of music educator 
The instrumental music teacher, B. W. was called in for 
consultation vvhen T. wanted to 1 earn an instrument. After he 
advised the flute, his personal interest in the boy continued 
II 
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and B. W. was often sought by I:iir. and Mrs E. vvhenever t h ey 
had a decision to make regarding their son's activities. They 
felt tha t B. W. saw T. in a different environment from other 
class situations, namely in band and marching band where T. 
vrelked and did something which involved both his legs and 
hands. B.-. ., . had al·ways given T. encouragement and allowed him 
to be in the marching band. Occasionally it ~~s necessary to 
tell T. that he could not do certain parts in marching. The 
boy responded well to these orders, which B. W. had to give 
when his formations shifted rapidly . 
B. W. also t alked to T. several times when reproof was 
needed. At those times B . Vl . explained that as long as T. wa s 
a band member he would be treated like all other band members 
with no special privileges regarding instrwnent borrovving. 
B. W. made T. feel that he was normal in every other '~Nay. 
Results 
This case is still in progress. Already T. has made 
improvement in his flute playing. His brea thing, phrasing, 
tone and mechanical ability are better. 
T. ' s musical interest has d eveloped . Last summer he 
attended surr.illler school where he took courses in theory and 
history of music. He listens to recordings and takes advan-
tage of musical activities that a r e offered . 
Mrs E . has joined the Band Mothers Club. This group 
19 
h elps t o sponsor a squar e dance g i ven for the music depart -
ment every year . 'l'he first :.rear tha t ':P. was a ban:d memb er he 
d i d not go t o t he dan ce ; however , t he s econd year he attended 
the a cti vity a nd a ct ually danced. He seems to be .a_dng a 
good soci a l ad j ust ment b e cause he does not ret i re the ~m he 
f ormerly did u en h e V·.ras i n a group of c l assmates . His 
cir cle of f r i end s is vri der t 1an i t ·was . 
II 
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CASE REPORT IV 
K.J. 
Background of case 
K. was the older of two girls, whose mother was very 
sensitive to their problems. The father vvas intelligent, also, 
but he did not manifest the same awareness as his wife in 
regard to his childrens' needs. 
The family moved from a large city to a suburban 
community while K. v~s in seventh grade. 
K.'s junior high school marks were average. In tenth 
grade they were above average, and continued to i mprove un-
til her senior year, when they were outstanding. Her mental 
ability vvas high and she was interested in literature, es-
pecially poetry, as well as in music. 
In junior high school K.J. responded to an elective 
music course in trombone and baritone, taught by R.B., the 
instrumental music teacher. K. showed no interest in vocal 
music. 
She was a large girl, nice looking and in good 
physical health, however, she '~s unkempt in her appearance. 
K. was unusually timid in junior high school and 
rarely responded verbally to anyone, including the music 
teacher. Some of her traits were masculine and she had an 
odd mannerism which was objectionable to both teachers and 
21 
students. All of her personal relationships were very poor 
and the girl ~~s unhappy because she did not understand 
herself. She felt that she v~s totally different from every-
one else. ~uite suddenly she began to force her attention 
on two persons. Her attachment to them grew stronger and 
they were frequently annoyed by this attention. Finally, 
they had to reject K., who then felt that life held nothing 
for her. She mentioned suicide to the school psychologist, 
and her desire for death v~ s so apparent that her mother re-
quested the aid of psychiatrists and psychologists for the 
girl. The school psychologist asked R.B. if he would work 
with the girl. R.B. already knew ot some of her difficulties 
and ~~s not surprised at their serious nature. 
Approach of music educator 
R.B. built an environment for the girl and made other 
pupils aware of her problem. After school K. and student 
members of the music department often went to see R.B., 
who was delighted when K. very gradually responded to him 
by talking. He encouraged her to have more activity vrl. th 
others by participating in band picnics, skating parties 
and dances. Other students arranged for her attendance at a 
social gathering with a group, so that she would develop a 
sense of belonging. 
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After several months, K. would go to visit R.B. alone. 
He was unable to do any obvious counseling because K. was 
alert enough to be aware of any direct approach. Her senior 
year she told him that she did not ¥mnt to attend her gradu-
' ation, nor did she -vvant to attend college, which she consider-
ed a waste of time. 
Results 
By her senior year K.J. was the best trombone player 
which the school had had in many years. Her outlook on life 
was less morbid and the desire to comrait suicide was less 
apparent. 
After high school, K. worked at several jobs which 
placed her in a new relationship with people of lower men-
tality. One day after work, she visited R.B. and told him 
of her realization that same people work under poor lighting 
and ventilating conditions. Sometimes she had assun1ed respon-
sibility by speaking to her employer in regard to matters 
about which other employees were timid. After six years of 
knowing K., R.B. sensed that she had been thinking about 
others instead of herself and he welcomed this new awakening. 
During a serious talk about K.'s future, R.B. suggest-
ed that K. might satisfy both herself and her mother by 
entering a school of physical education. Her mother still 
wanted K. to continue her education. After her work exper-
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ience K. became interested in this idea and applied for 
entrance to a university in a large city. She ~~s accepted 
a nd is now in her third year. 
Th ere has been an enormous change in both her per-
sonality and her physical appearance. K. seems to have 
relaxed and adjusted herself to her environment. She realizes 
that her mind and her superior abilities are not much dif-
ferent from those of others whom she is meeting daily . She 
ha s developed poise and is a very attractive girl ~~th a 
ready smile. 
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CASE REPORT V 
A.K. 
Background of case 
A.K. was a Negro boy, who transferred during junior 
high school from a large city school to one in a smaller 
city. He lived with his parents in the Negro section of 
this city. His mother worked every day and managed to keep a 
clean and simple home for her husband and son. 
A.'s intelligence was slightly below average. He did 
very poor scholastic work and his main subject interest was 
music. His time was spent in getting into trouble vrlth the 
law enforcing authorities as well as vri th his teacheril. He 
belonged to a gang of teen-agers, who were destructive and 
usually in difficulty with the police. A. was suspended from 
high school on more than one occasion and it was necessary 
for Mr. K. to go to school in order to reinstate his son 
in classes. 
A.'s personalit~r and behavior were poor, with low 
teacher ratings in traits such as honesty, initiative and 
leadership. A. was not mean, but he was crude and thoughtless. 
He vms a very large boy. In high school he weighed 
over two hundred pounds and ~ms six feet tall. His health 
statement reported that he needed glasses, but never got them. 
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Because of his size, strength and poor behavior record many 
students and some teachers were wary ot furthering his 
friendship. 
The English teacher in high school had noticed that 
A. liked music, and she suggested to the music teacher, T.C., 
that A. be allowed to join the band. A. had been a problem 
to all the teachers and they were more than anxious to find 
some solution to his difficulties. 
Approach of music educator 
T.C. approached A. and asked him about his interest 
in music. A. expressed a desire to learn the drums. T.C. 
spoke sternly and clearly with A. about his behavior and 
told him that he could join the music department only with 
the understanding that he would co-operate and cause no 
trouble. A. understood the conditions. He learned the bass 
1 drum and played quite well, although he had no outstanding 
talent. He wore a band uniform and enjoyed playing in the 
marching band during the football season. He was also a 
member of orchestra and the music club. 
Results 
A.K. was punctual and displayed no insubordination 
for two years as a member of the music department. Teachers 
noticed improvement in his behavior and it was the unofficial 
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opinion of many of' them that "music got him through 
school". 
A. graduated from high school with a final average 
of seventy-two, very near the bottom of his class. 
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CASE REPORT VI 
J.D. 
Background of case 
J.D., the younger of two sisters, came from a middle 
class family. Her father ~~s an engineer and her mother a 
former teacher. 
J. was an excellent student in all her subjects. Her 
I. Q.. vre.s 138, but her attitude toward all the teachers, 
except the music teacher, ~~s one of superiority. She tried 
not to show this disdain, but her manner was arrogant, 
aloof and cold. She was not exceptionally well-liked, al-
though she vms respected by her classmates because she knew 
so much and had such great capability. 
The music teacher, W. E., first met her when she 
vvas in seventh grade, where she had been placed in the sec-
tion ~mich had children of like ability. The class members 
provided good scholastic competition for J. At that time 
she played piano solos in a mediocre way. She started violin 
lesson s then and at the end of seventh grade began French 
horn. J , 'W8.s not strong vocally. 
Approach of music educator 
W.E. realized that J. needed stimulating situations 
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and challenges which would require a maximum amount of 
effort on her part. 
J". continued private violin lessons. Vv.E. encouraged 
her to audition for all-state orchestra, in which she played 
for three years. 
Her interest in French horn continued and in the 
ninth grade she played horn concerti. She also studied the 
oboe. 
Besides participation in band and orchestra she 
played occasional piano solos and accompanied a glee club 
and special choral groups. W.E. coached her in accompanying, 
because she played mechanically. Later on she trained two 
other accompanists for ensemble groups, and anticipated what 
W. E. 1.vould have done had he trained them himself. 
Often J. acted as student conductor for both band 
and orchestra . 
After three years of working with J.D., the music 
teacher left that school position. During their relationship, 
he had suggested that she study music in college, however 
he did not encourage music education because of her person-
ality deficiencies. 
Results 
During the time that W. E. knew J.D., her personality 
had become a little friendlier, however there was still 
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room ror improvement. 
In the ninth grade she realized the need for giving 
or herself, rather than retaining her superior attitude and 
withdrawing from people. She had often expressed contempt 
~or teaching little children because they were not stim-
ulating to work with. 
w.E. corresponded \rlth J.D. and learned that she 
entered a state teachers college where she could obtain a 
degree in music education. Vfuen they rinally visited again 
at a convention, W.E. learned that during her senior year, 
J. had changed her mind and was interested in teaching 
young children music. She vms engaged to be married arter 
her graduation. 
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CASE REPORT VII 
R.A. 
Background of case 
R. vms the younger of two brothers. The older boy had 
been a serious student, well-behaved, quiet and endowed 'nth 
an above average I. Q, . Mrs A. ·was a teacher, who was alvv-a.ys 
very patient, understanding and helpful. Mr. A. worked at 
various unskilled jobs and at one time r~ny years ago would 
not have finished high school if it had not been for his 
wife's influence before they were married. When Mr. A. ~~sa 
boy he ~~s very much like his younger son, R. 
R.'s I. Q, . ~ms about so. His subjects at school were 
varied. His best work was done in English and his poorest in 
social studies \mich he failed in his junior year. In order 
to receive credit he had to attend summer school. R. barely 
passed any of his subjects, although he vres capable of doing 
supervised research in subjects in which he was interested. 
R.'s speaking English was good and he was a pleasant conver-
sationalist. His two main interests were music and athletics. 
R.'s relationships with other teachers besides the 
music teacher were also varied, depending on the teacher and 
the subject. The math teacher accepted him with his limited 
ability and did the best she could. The industrial arts 
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teacher had occasion to suspend him from all of his cJa sses 
in industrial arts. The English teacher commented that R. 
v~s a very slow reader, but that they got along well. The 
business training teacher liked R. because R. vms quick to 
see his ovm errors and ,Nas willing to re-work assignments 
until they were correct. R. had a personality conflict vdth 
the social studies teacher, which was unfortunate because R. 
had to pass that subject for graduation credit. The music 
teacher described R. as extremely1oyal, co-operative, honest, 
social and mischievous. He ·was "trustworthy to the point of 
self-destruction." A second teacher said, "You either like 
R. very much or you detest him." 
R. had a basic inferiority complex, which caused him 
to be somewhat introverted, although on the surface one did 
not realize this. R. was very popular ~~th his crowd and 
had normal relationships vnth both boys and girls. He had a 
high degree of social intelligence and vvas equally at ease 
with adults or students. Frequently he and his gang of 
boy friends were in disciplinary trouble. R. needed directed 
actiyity and was avmre of this need. Sometimes he asked for 
something to do during study hall, so that he would not get 
into trouble. One of his teachers thought that his mischie-
vousness vms a manifestation of his desire to show that he 
'~s one of the gang even though his mother was a teacher. 
The clarinet vms R.'s major instrument. He had a 
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complete background in that instrument and played Mozart's 
"Concerto for Clarinet." He also played the bass clarinet, 
alto saxophone and baritone saxophone. He sang the bass 
part in boys' glee club and mixed chorus and participated 
in band and dance band. He was an excellent sightreader 
and possessed a good sense of rhythm as well as a superior 
ear for pitch discrimination. His interest in music vvas out-
standing and his purpose during his senior year was to become 
adept enough in music to be admitted to the Navy band. R. 
had both group and private instruction. 
\~en R. was a sophomore he ~mnted to leave school and 
go to work. His father did not object, but his mother and 
other teachers and friends persuaded him to remain. At that 
time he needed to make up one point credit, so it vms de-
cided that he should attempt bookkeeping during his junior 
year. R. v;as unhappy about this, but decided to try. At t he 
end of his junior year, when it vvas apparent that he ·was 
failing the course in spite of the teacher's help, the gui-
dance director, with the principal's consent, took R. to the 
instrwnental music teacher, E.H., and asked him if he would 
work vvi th R. for one period every day so that R. could re-
ceive credit equivalent to regular class work in another 
subject. 
Approach of music educator 
E.H. knew that in considering a method of approach 
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he had to have . · 0 t t t th . somethlng tanglVle o presen o e prln-
cipal as well as any person who might question R.'s credits 
toward graduation. R. went to summer school after his jun-
ior year and entered his senior year needing tvvo periods a 
day vtith E.H. for the entire year and three periods a day 
for the first semester. 
E.H. required homework and projects which were due 
either daily or weekly, depending on the assignment. He was 
free to plan R.'s work as he saw fit. Mr. and Mrs A. and the 
principal ·were agreeable to the plan E.H. had it> rmulated. 
R. did student teaching in clarinet plus a lesson-by -
lesson analysis or his teaching method, which was according 
to Maurice D. Taylor's "Easy Steps to the Band." R.'s stu-
dents for class lessons were in grades five to eight. They 
respected him very much and responded to his unusual patience 
and understanding. 
Every week R. had to report on a minimum of four 
articles from current periodicals. These were typed and 
turned in to E.H., eventually to be compiled into a term 
, paper. R. used such periodicals as the "Music Educat0rs 
Journal", "Instrumentalist" and"Woodwind News". Those assign-
' ments also fulfilled English and typing requirements, as 
II 
there ~~s an understanding among the teachers that they vrould 
correlate those three subjects of R.'s closely. 
R •. practiced one period a day on his ovm instruments. 
R. did library work and prepared book reports which 
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sometimes dovetailed his ~nglish assignments, such as 
biographies of famous musicians. 
R. also did clerical work. He copied music parts, 
mended music and filed the band and dance band music. 
During an entire year and two months of his junior 
year, R. received much information from E.H. concerning 
methods and materials for teaching instrumental music, 
especially woodwinds. E.H. also provided R. with a biblio-
graphy for research work in the library, and showed him how 
to read articles for review purposes. This was important, 
inasmuch as R. was a slow reader and needed such help. 
Results 
This case is still in progress; however there are 
some very evident results. 
R. shows improvement in his music teaching. He has 
become a more discriminating listener. 
His inferiority complex is not as great, because he 
has developed self-confidence and realizes that he is not at 
the bottom of the music ladder. However, he has not assumed a 
superior attitude, but rather he is more humble and realizes 
how much there is to know in music. 
R. 1rlll graduate from high school. Music proved to be 
the school's main holding power. R. has been less trouble to 
other teachers. 
R. has had great insight into the life of a music 
educator. 
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CASE REPORT VIII 
G. G. 
Background of case 
G. was a son in a middle cla ss family, which had 
four children. 
G. was a good student with a high I.~. A daydreamer 
and very imaginative in his thinking, he had few friends 
and seemed to be alone most of the time. Occasionally he 
visited vdth the music teacher, R. W., and related stories 
which he had read by Poe and other authors, some of whose 
works seemed odd reading to R. W. as he thought about them. 
G.'s interests were science and music. He had a fair amount 
of musical talent and in the ninth grade played horn in the 
band. 
G. ~~s short, slight, physically immature and young 
as a boy of twelve in the ninth grade. 
One night in the school neighborhood of the large 
city in which G. lived, there suddenly appeared a "peeping 
tom". This individual caused much comment among to~mspeople 
and the daily newspaper reported the daring activities. These 
incidents occurr ed several times within three weeks and 
finally an irate male citizen wrote an open letter to the 
newspaper, in which he declared that he would shoot the 
"peeping tom" if he had as much as a glimpse of him. One 
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morning it vms announced in the headlines of the paper that 
the vmnted "peeping tom" had been found and thereupon S1 ot. 
His identity v~s revealed as that of G.G. 
Vfuen the instrumental music teacher, R. W., read the 
morning newspaper he immediately went to the hospital to 
see the boy, who v~s in pain from the buckShot which had been 
fired into his back in several :places. The nurse told.R. W. 
that it would be all right to visit the boy if his family 
were willing for him to see visitors. R. W. left the hospital 
and ;:.vent directly to the family's home, where Mr. G. welcomed 
R. W. The father vms very distraught, but grateful that R. W. 
had wanted to vim t his boy. 
From his hosptial bed, lying on his stomach, G. 
greeted R. W. very sullenly with, "Why did you come;" When 
R. W. replied that he wanted to help G., the boy started 
to cry. Naturally he did not v~nt to return to school and 
that factor was the real beginning of R. W.'s important role 
in G. 's recovery. 
Approach of music educator 
G.G. was the object of much publicity and the butt of 
endless jokes at school. He 1~s afraid to see any of his 
classmates. ~men he was recuperating he threatened many 
times to run away as soon as he was able. His parents could 
not afford to send him a1.vay to a private school. R. TN . visited 
G. many times during this period and in some way he persuaded 
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G. to say that he would at least try to return to school. 
But G.'s decision was conditional; he would return only ir 
he could continue in band. R. W. changed this "could" to 
"Would G. remain in the band and be one of them?" R. Vif . 
realized that the band offered G. his only social contacts. 
'
1 Thereupon he spoke to the band members before G. returned to 
school. He impres sed them vnth the fact that vmile the ex-
periences of G. sounded funny, they were really having a 
. poor psychological effect on him. He made the students realize 
, that they had an important part to play in G.'s readjustment. 
These high school pupils re~onded very well and when G. re-
turned to school they very gradually made G. feel accepted 
and wanted in band. G. vdthdrew and shunned almost all stu-
dents except those whom he found in the music room, where 
he was always welcomed. A year later G. joined the boys' 
glee club and then the orchestra. R. W. maintained an under-
standing attitude throughout this relationship for ah1ost 
four years. He continued the casual visits ,with G., which 
they had had before the unfortunate experience. 
Results 
G.G. never completely found himself in high school. 
By his senior year his personality had improved romewhat, but 
not as much as R. v'l. and others had hoped. G. still was in-
clined to be withdrawn with most people. 
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R. Vv. described G. as "charming to have around the music 
room and in musical activities." 
In response to this environment, G. became a loyal 
and enthusiastic member o~ band, glee club and orchestra when 
he was an upperclassman. 
After graduation G. entered a university where he 
played in the band. He joined the ROTC unit when the war 
started. A~ter serving as an o~~icer ~or several years, he 
resumed his civilian life, married and entered a business 
vocation. 
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CASE REPORT IX 
J.R. 
Background of case 
J.R. came from a good home background. She had an 
I.Q. of 95 and was an average student, although she had some 
reading difficulty. 
J. had a permanent hearing loss of 30 decibels in her 
left ear. The deficiency was not progressive, nor would it 
ever improve. Her health otherwise vms good. 
J. • s personality was described as "lovable". A quiet 
girl, she was very hard-vrorking, reliable and friendly. She 
had many friends and was highly respected by them. Her extra-
curricular activities were those in which she had officer's 
responsibilities in Student Council, service organizations 
and music groups. 
In high school J.R. took all the music courses avail-
able. These included a general music class, history and 
appreciation, theory and creative music. She took voice les-
sons and sang in the church choir. Her voice was beautiful 
and mature for a young girl. 
Another interest of J.'s was art. 
Approach of music teacher 
The music teacher worked with J. for three and one-
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half years. Frequently she was soprano soloist in the 
vocal organizations' programs. This case is still in progress, 
but it is expected that she will contribute some creative 
work to the senior class revue before her graduation. 
The music teacher, G.M., helped her to obtain a 
scholarship for study with the Trapp family, with whom she 
spent one summer. 
Results 
J. has expressed a desire to enter a conservatory as 
a non-degree student; however G.M. is not encouraging opera-
tic aspirations because of her hearing loss, which he feels 
might cause her to miss cues. 
J.R. is a fine musician with a good musical back-
0 f ground. She has parti~ated in all-state choruses for four 
years. 
J.R. vms enrolled in a speech class, perhaps for lip-
reading instruction. The specialist in that subject could 
not be contacted for specific information. 
J.R. and her family are continuing their good re-
lationship with G.M. 
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CASE REPORT X 
F.H. 
Background or case 
F.H. '~s the son in a family vdth two children. His 
, younger sister attended a parochial school, while he studied 
in public schools. The father was an engineer who had worked 
about rour years in a South American country, sacrificing 
true family life for an excellent salary. The mother had been 
a teacher prior to her marriage. F.H. visited his father 
1 once during the time he was in high school. 
The scholastic record of F.H. was not impressive. Al-
' I though his intelligence vms above average, his marks were 
not good enough for entrance to a state college after gradu-
' ation. He felt guilty that he did not like mathematics, 
because his father expected him to do superior work in that 
11 subject. One of F.'s major interests was boat-building. 
II 
II 
During his high school years he built his own boat. 
F.H. was a day-dreamer and slow to develop in his 
studies. Socially he ·was normal and had good relationships 
with his rriends of both sexes. He was respected by them 
because he was friendly and likeable. 
The high school music teacher, B.R., got to know F. 
when he was in the tenth grade. He had gotten hopelessly 
involved in a junior high school (ninth grade) course in 
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rudiments of music. The junior high school music teacher 
told B.R. that the boy was stupid and that he (the teacher) 
had given up trying to teach him. 
Approach of music educator 
B.R. tried to teach F.H. rudiments of music and was 
dismayed at the boy's slew progress and lack of understand-
ing. He finally asked F. why he v~nted to study music. His 
reply was, "Isn't it all right to know something about 
music?" He had great interest in it and ·wanted to know how 
it vms made. B.R. agreed that this was a good reason for 
study and continued his tutoring. At the end of the course 
F.H. received an honest passing mark. 
During this time F.H. asked the orchestra director if 
he could learn to play the viola. As it happened the or-
chestra needed another viola player and so it ~~s agreed that 
F. would start lessons. The teacher said that F. took to the 
viola "like a house on fire." At this time he was seventeen 
years old. An interesting point is that the orchestra di-
rector had been Fl's junior high school music teacher, the 
one who had resolved that he was a hopeless case. 
One day B.R. asked F. if he had ever sung. The boy 
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had not, so B.R. listened to him and discovered a very pleas-
ant lyric tenor voice. F. joined the boys' glee club, the 
madrigal group and the a cappella choir and continued play-
ing in the orchestra. He also taught himself to play the piano. 
During his junior and senior years F. E. took first 
and second year harmony, doing excellent work and earning 
superior marks. 
It ·was a coincidence that B.R. 's family had been in 
, the boat-building business for many years, and his brother 
was a naval architect. B.R. used this common interest with 
F.H. to build a firm friendship. 
Results 
One day F.H. presented B.R. with a piece of music 
which was four voice counterpoint. He vmnted to know if it 
' were correctly ~rritten. Upon inquiry, B.R. discovered that 
F.H. had been intrigued by Byrd's "Ave Verum" and decided 
I 
to write his o~m piece in that style. This project necessi-
tated trips to the library and independent study of counter-
point texts. 
When F.H. graduated at nineteen he had become a 
"better than good violist" in two years, according to the 
music teacher. 
Late in his senior year F. approacheq B.R. and asked 
him if he thought he would be a good candidate for music 
education. B.R. replied that F.H. v~s one of the best and also 
11 
a candidate for composition. He advised him to write the 
dean of admissions in a specific college which had a good 
music department. F.H. v~ote a delightful letter relating 
his early struggles with the rudiments course in ninth grade 
II 
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and his other musical experiences during high school. Even 
1 though his marks were not impressive, the director of ad-
1 missions was interested in F.H. Thereupon, B.R. wrote a 
II 
,, 
letter of recommendation and background on the slow de-
velopment of F.H. 
F.H. wrote his father about his desire to enter the 
. . 
field of music education rather than science. His father 
was agreeable to the choice and F.H. started college the 
following September. 
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CASE REPORT XI 
R.I. 
Background of case 
R.I. had been a student in a parochial school, be-
cause at one time he considered entering the priesthood. 
1 However, ill health and the fact that he did not get along 
well at the school, prompted his return home to live \rlth 
his father and stepmother. Details of his previous education 
' were unavailable. I 
r 
.J R. entered public school in September of his junior 
1
1 
year. Of average intelligence, he made little effort at his 
studies and consequently received three D's and t·w0 C' s at 
the end of the first marking period. He also made no attempt 
to be friendly with the other pupils. R's. interest in 
music led him to the music teacher, J.F., because he wanted 
to join the high school choir. 
II 
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I 
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Approach of music educator ll 
J.F. listened to him sing and enrolled him in a voice ! 
class. He also noticed that R. had an exceptionally nice 
speaking voice. When it was time to select operetta charac-
ters, J.F. suggested that R. audition for a speaking part. 
He vvas given one of the leading roles. 
•' 
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Results 
This case is still in progress. Inasmuch as the 
music teacher has known R. for approximately six months 
their relationship has not terminated. 
Some results of personal interest and music acti-
vity are apparent. R. began to eat lunch with other students 
and does not seem to be alone as much as formerly. Since 
his part in the operetta he is much more interested in all 
school activities. He worked hard at his speaking part and 
performed well. 
The second marking period showed a slight improvement 
1 in his studies, but not enough to make him eligible for 
extra-curricular activities, such as operetta. However, R. 
1 and one other student, a basketball player, were given 
special faculty consideration in order that they might con-
tinue participation in their respective activities, operetta 
and basketball games. The faculty realized what the demorali-
zing effect on these two boys would be if they were forced 
to \rlthdraw immediately upon the close of the second marking 
period. After the operetta, R. vms ineligible for any more 
musical extra-curricular activities. J.F. intended to use 
R.'s success in the operetta role as leverage to get him up 
to a C average in his marks. 
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CASE REPORT XII 
D.T. 
Background of case 
The family history in this case is quite complete 
1
1 
because in high school D. came in contact with a social 
case worker, who interviewed the family members. 
II 
II 
D.T.'s rather vms a graduate engineer employed in 
a large corporation. His mother vms a high school graduate. 
Their ancestry was German. D. had an older brother, mar-
ried and in the service and a sister, eleven years his 
junior. D.'s father and mother were married secretly be-
cause Mr. T.'s father, a prosperous farmer, had told his 
son that he would be disinherited if he went against his 
wishes. Announcement of the marriage had to come while b~. 
T. was still a college student, because D.'s older brother, 
L., vms expected. As L. grew older he was cruelly treated 
by his father, who beat him frequently because the boy lied. 
L. 's comment on this was, "Of course I lied. I knew that if 
I told the truth I would get a beating, and I thought if I 
lied I could at least escape the beating. Now I lie as a 
matter of course." D. had it a little easier than his bro-
ther, but he, too, felt rejected. In reply to the question, 
"VVhat is the one thing you ·want more than anything else in 
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the world?" he said, "There's only one thing I ·want. I want 
:my father to accept me and approve of me." It also bothered 
D. that his father pretended to get along with his grandfather 
so that same day he would inherit part of the property. D. 
felt that this was dishonest. The mother, N~s T., commenting 
on the unplanned for younger daughter, said that they had 
not been "fit to live with since her arrival." 
D.T.'s high school grades averaged just above c. The 
Otis Self-Administering Test resulted in an I.Q. of 118. D. 
le~t high school after his junior year in order to join the 
Navy. He intended to do the work of his senior year while 
in the service. He could not v.rait for his high school gradu-
ation because he "could not take the pressure at home any 
' longer." 
The Kuder vocational preference tests showed him high 
in mechanical and social service fields, an~lower in music, 
I 
, literary and artistic areas. His vocational choice was 
I 
~ 
II 
veterinarian. 
His health record in high school showed some colds, 
slight injuries in gym, allergies, and hay fever. 
D. T. had a friendly manner and a ready smile, although 
there v~s an underlying determination and persistence toward 
a goal. His teachers' ratings of him during high school 
varied from below average to superior, depending on subject, 
teachers, and semesters. D. was inclined to overestimate 
somewhat the quality of his own work. He had worked effectively 
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as a YMCA camp counselor, and as a leader in dramatic acti-
vities in a young people's group at church. He took respon-
sibility seriously. Careful and neat in his personal appear-
ance, he also enjoyed social activities. 
D. came to the attention of the school counselor 
because of emotional blocks in learning which kept his per-
formance below ability. He ¥ms employed illegally at fifteen 
years of age, and vms malnourished because of irregular and 
inadequate eating. 
D. vms asked why his music interest tested low in the 
Kuder test. He replied, "It's not that I reject the music, 
but I don't want anyone thinking that I am willing to make 
my way through college the 'WB.Y my brother does." This referred 
to the fact that the father gave no financial help at all to 
L., who vms forced to earn money in college by playing in 
bands and orchestras. After two years of this, L. had entere~d 
the service. 
Approach and comments of music educator 
The band direct~r of the school came to know both L. 
and D. because the boys played in the high school band, and 
their parents were active members of the "Band Parents' Club". 
Comments by the band director are as follows. "D.T.'s 
work in band vms alvvays good. He had adequate techniques and 
a relatively high degree of talent. Music to him seemed to 
furnish a great emotional outlet, and histastes in music were 
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o~ the highest. Disciplinary problems were ones o~ preoccu-
pation, lackadaisical attitude, and periods o~ failing to 
accomplish assignments". These problems were at ~irst attri-
buted by the director to laziness, but later were discovered 
to be brought about by conditions in the home environment 
of which the director ¥~s unaware. 
The strange ~act was that Mr. T. went to the band 
director many times to consult with him about the ~uture 
education of both sons during the time that they were students 
in high school. 
Results 
D.'s music was the saving grace an~ means o~ holding 
himself together in the face o~ serious psychological im-
pacts in his home. The director did not realize how impor-
tant band participation was to this boy. 
A~ter serving two years in the Navy, D. was given a 
medical discharge, stating that his disturbance was petitmal. 
He had never completed his senior subjects as he had 
intended, so he returned to high school as a part-time stu-
dent. His family meanwhile had moved out of the state so D. 
lived at the YMCA. He worked the 3:30 to 12 p.m. shi~t at a 
nearby ~actory. 
By that time the band director had been i~or.med of 
D.'s family life. D. practiced with the band and played on 
occasions when his employment did not interfere. 
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D. still . pl ans to ent er a college for tr~ining as 
a veterinari an • 
. tli'ter D~ • s return :from the Navy he \vas engaged 1 but 
the attachment v~s l a t er broken, a;t"ter considerable ob-
j·ection on the part of the girl' ~ parents. 
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CASE REPORT XIII 
B.B. 
Background of case 
B.B. was the oldest or four children in an upper-
middle class family. She was influenced in many things by 
her mother, who had been married at seventeen and lost her 
possible independence at a young age. As a girl Mrs B. had 
1 sung and played the violin; as an adult she learned the 
flute. She frequently went to band rehearsals with her daugh-
, ter just to play for the experience. She was very enthusi-
astic and hard-working in any undertaking. Mr. B. sang well, 
although he did not have time to enter into group partici-
1 pation as much as his wife. 
B. had a high I.Q. which placed her in the top ten 
per cent of the senior class. Her relationship with all 
teachers ¥ms excellent. 
B. was a very determined girl ani not likely to change 
her mind even after persuasion. The important factor from a 
guidance viewpoint was to get all the facts regarding a 
situation to her before she made her final decision. 
B. was plump and friendly with a ready smile, which 
made her liked by most people; however, she v~s not unusually 
popular with the student body. Her health v~s good except for 
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an allergy., 1\<"hich required some special diet care . 
i~lthough· B. had been a pianist. she succeeded as 
an oboe pl ayer a.f'ter th~ instrumental music teacher, L. , 
chose her to learn the instrument tor band . He usuallY' let 
the students approach him· individually or in groups , hen they 
~n·bed to study an instrument , but in this particular case 
he selected n. She did very well and a;t'ter one year v.ras 
encouraged to take nrivate lessons. Besides .sectional re-
hearsals she played in the high school band , orchestra and 
. 
ensemble groups, and worked on oboe sol os. Her sophomore year 
she auditioned :for all .... sta.te orchestra and was a ccepted as 
first chair. .She ""ras also chosen tirst chair in t he all· 
stat e band . Her junior year she played in a lm a l symphony 
. ' 
and also in that tovm • s summer band. In her junior year 
she again pJayed first cha ir oboe in all~state orchestra , but 
she -r.ms not s elected for the satlle honor in band. Tha. t sUl:lliiler 
she v1a s a paid me:mber ot another to1<m band . 
At t'irst B. \~ra s intere.sted in oboe playing as a hobby. 
Then she realized the :possib:llity o:f its being used for a 
career. She decided that she wanted to be a professional 
oboist and not an oboe t eacher. 
A;eprq~eh ot . rtlus;i c educator 
The i:n·strumentaJ. music teacher, L. • had helped B • .find 
paying summer band jobs. When he heard thaJc she wanted to 
enter the field as a professional oboist he discouraged her 
~rom doing so immediately. The basis o~ his belief was the 
fact that B. vms a girl and also that he favored advanced 
musical education for her. B. li s t ened to L. and agreed that 
his intimate knowledge of the professional field o~ music 
v~s vrorth respecting. L. wrote to five music schools, 
hoping to find B. a scholarship. He was successful and B.'s 
application for a scholarship to the Eastman School of Music 
1 was granted. B. paid a rather high application fee and looked 
forward to her new life the following autumn. Naturally her 
family vms delighted at this outcome, after indecision and 
much discussion regarding B.'s future. 
Meanwhile, a young man next door returned home from 
a concert tour at the same time B. received her scholarship. 
He was a concert violinist in a mid-west symphony orchestra. 
When he first moved in as a neighbor, he and B. were friends 
for a short time before he left on tour. After his return 
they saw each other daily and it was almost inevitable that 
B.'s interest in Eastman ebbed. 
B. rejected the scholarship and asked L. to help her 
enter a music school which was within commuting distance 
from her home. Although L. was disappointed in her, he con-
tacted one of the teachers at the school which B. had men-
tioned, and B. auditioned for a scholarship which was not 
granted. However, she was accepted as a full-time student. A 
few weeks later her engagement was formally announced. 
L.'s relationship with B. and her family continued for 
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a five year period. During this time L. had many informal 
visits vath her parents as well as with B. herself. 
Results 
B.B. showed great musical development during a 
five year period. 
She is now studying for a musical career which will 
probably be shortened by marriage. Inasmuch as she happens 
to be engaged to marry a musician, music ~~11 alv~ys re-
main very important in her life and she ·will undoubtedly 
continue her oboe playing as a leisure time activity. 
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CASE REPORT XIV 
C.L. 
Background of case 
C.L., a boy, had been in severe disciplinary trouble 
in several elementary schools, including public and parochial. 
His difficulties were influenced partially and strongly by 
a difficult home life, in which he did not get along well 
with his stepmother. 
Finally, in the eighth grade he transferred for the 
last time from a parochial to a public school in a differ-
ent state. During music class one day he asked the instru-
mental teacher, K.T., if he could learn to play the bugle. 
c. did outstanding work in music in comparison with 
his other subjects. In ninth grade he barely passed his 
academic subjects, but received an 88 in band and orchestra. 
In tenth and eleventh grades his average mark vvas 74 and 
90 in musical activities. 
Frequently c. was a behavior problem to his teachers. 
Approach of music educator 
K.T. noticed that C. had trouble adjusting himself to 
the 1rvays of the average boy and girl with whom he came in 
contact. In light of this, K.T. visited with c. during free 
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moments. In this v~y he learned the boy's interests and 
difficulties, and the fact that he worked after school at 
various jobs. K.T. encouraged c. to continue his trumpet 
playing in the band and orchestra. K.T. also placed him in 
small ensembles. 
When he was a senior, c. talked with K.T. about 
college entrance and wondered if he might not apply for a 
specific college in which he -was interested. 
K.T. endorsed this idea, because in four years c. 
' had matured and found his place in school life. He was 
1 active in clubs, in the senior play and as a student repre-
sentative in the student government. His marks averaged 77. 
Through active musical participation he had profited socially 
and attained more mature behavior and definite goals tov~rd 
which to strive after high: sehoo1. 
C. is now in his third year at college. 
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CASE REPORT XV 
M.R. 
Background of case 
M.R was the oldest of three children. His parents, 
Italian, were a very nice type of uneducated people. They 
were poor, but very clean and basically interested in the 
welfare of their children. Mr. R. had to change jobs while 
M. was in high school. The new job paid him less, so in 
his freshman year M. started to deliver newspapers after 
school in order to earn money. 
Scholastically M. "~..vas in the upper tenth of his class, I 
~dth special abilities in science, language and music. He 
was also deft with his hands. 
M. had an artistic-creative personality. He vms very 
determined i n carrying out his pl ans and intolerant of people 
who did not care for classical music. (His father preferred 
folk music, which M. could not appreciate.y M. was polite 
and co-operative, and most of the time had good relationships 
vdth the faculty members. He was liked better by them than by I 
the pupils. M. was alone most of the time, unless he vms ~nth 
two or three good boy friend s . He lacked nor.nml relation-
ships with other boys and girls. 
In good health, M. was slight, wiry, and underdevelop-
ed. He detested any 1-cind of physical exercise. He was aliNa.ys 
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clean and neat although poorly dressed. 
In ninth grade M. elected music class, where he sang 
an alto-tenor part. He was unable to participate in after 
school musical activities because of the paper route. In 
tenth grade his music teacher, S.W., recognized his talent 
and worked vnth him in a voice class. In eleventh grade-M. 
had a leading part in the operetta. In twelfth grade he join-
ed the opera club and listened to recordings during noon 
hour. He also took a theory course and another one in ar-
ranging, hovrever he did not play the piano or any instrument. 
s.w. took a more personal interest in the boy when he 
informed her during his senior year that he wanted to be a 
professional singer. 
Approach of music educator 
S. W. felt that it v~s hopeless to encourage a -profes-
sional career for M. because his ·voice was undeveloped, his 
background in music v~s weak and there 1~s no money available 
for further study. Hovrever, she offered to make an appoint-
ment for M. to sing for her voice teacher, so that M. could 
receive an honest, frank, and objective opinion from a pro-
fessional singer and teacher. This man's answer was the same 
as S.W.'s had been. He also stressed the need for piano 
lessons, which were impossible at the time because the family 
had no piano for M.'s practicing. 
After this audition, M. decided to apply for a state 
60 
scholarship to study chemistry in the state university 
after his high school graduation. A local service organ-
ization heard of M.'s :financial straits and offered a 
large loan, but Mr. R. would not sign for it, because he 
did not vmnt to contract any debts when the fami l y's income 
vvas so small. Unfortunately, Ivi . interpreted his father's 
decision as disinterest in the continuance of his further 
education. 
M. took a position with a drug firm, which promised 
advancement if he would study Spanish. M. enrolled in a 
language class in night school and worked during the day. 
Throughout this period of indecision regarding a 
vocational choice, the vocal music teacher, s.w. served as a 
counselor, to whom M. expressed his thoughts. She provided 
alternate solutions and consequences, suggesting that he 
keep music for an avocation while he continued in his 
promising job. She loaned him an autoharp from the school, 
as well as books on different careers in music. 
Results 
After a four month period of working, s.w. heard that 
somehow the R. family had managed to buy a new piano and 
that M. was taking lessons. She felt happy that IVI.'s dif-
ficulties were solved, when suddenly he telephoned her at 
her home and asked if he could visit her. 
Wnen he arrived one evening he told her that he 
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. wanted to enter music full-time and wondered about t vro possi-
' bilities: the field of music education and the role of 
ovvner-manager of a music store. 
s.w. pointed out the length of time required to earn 
a degree in music education when studying would be limited 
to nights and Saturdays. She also reminded him that he might 
want to marry and assume responsibilities before he had 
completed his education. On the other hand, she mentioned 
the large amount of ·capital needed to buy a music store and 
the wisdom of dropping Spanish and taking a business course 
or working part-time in a music store f'br . ~ the pract:iml 
1 
experience. 
II 
,, 
s.w. was concerned because M. ~~s then draft age. 
She v.~s afraid that his well-being might be endangered es-
pecially because of his extremely artistic and sensitive 
personality and his physical immaturity. 
Wnen s. w. spoke with M. she learned that he had been 
participating in community choruses and attending musical 
functions and concerts. 
M.'s personality since participation in the high school 1 
operetta in his junior year had definitely improved. He enjoyed 1 
healthy relationships with others and had fun in learning 
how to dance. 
This case is really still in progress. M. is trying to 
arrive at his ovm solution by weighing different possibilities 
and evaluating their outcomes.He is dissatisfied with his job. 
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CASE REPORT XVI 
s.o. 
Background of case 
s.o., a boy, was an only child of a middle class 
family. He vms a poor student, having been held back one 
or more times in the elementary school. There was no school 
for mentally retarded children in the area. 
His health was not good for several reasons. He had 
chronic ear trouble, some kind of glandular abnormality 
manifesting itself in overwei ght, and near-sightedness. He 
l~s very sensitive about his appearance. 
Relationships with his classmates left much to be 
desired because his friends ridiculed him for being unable 
to make correct change at his father's store, where he 
worked afternoons and Saturdays. 
~Vhen the music teacher, e.G., first met him, s.o. vms 
playing the piano for school functions such as assemblies 
II I 
and class meetings. He showed no particular pianistic ability, 
playing loudly, as often as he could for anyone who would 
listen to him. s.o. had had several years of private lessons 
v.rith an obscure piano teacher; h owever he still bluffed a 
lot of notes (adding both conro nant and dissonant ones), and 
> 
used ~oor fingering. Music meant everything to him as it 
was his only compensation for the hard times he had in his 
studies and at his father's .store. The :piano was his real 
"companion." e.G was told that before he met him, s.o • 
. 
would play a solo for a school assembly, and then turn around 
on the piano stool and start the applause himself. 
The school nurse called e.G.'s attention to the boy 
by telling e.G. that s.o. was a genius and worthy of being 
held up as an example of a musician. Later, another faculty 
member told him the same thing in different words. e.G. 
realized that his problem vms to avoid harming the boy, and 
yet at the same time to give no encouragement to the notion 
that he \ms a musical genius. 
Approach of music educator 
e.G. realized that the boy should continue his music, 
because it ~~s his only compensation for failure in other 
areas. Deprived of music as an outlet, s.o. might have be-
come anti-social and a delinquent. On the other hand, e.G. 
found that his piano playing was of doubtful value to the 
music department as a whole. s.o. could not work with the 
chorus, orchestra or ensembles as accompanist. He could not 
be praised honestly for musicianship as there were many 
othe.r students who were more talented and more deserving of 
praise than s.o. After serious thought e.G. did the follow-
ing things. 
He suggested to s.o.ts parents that they send him to 
II 
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a better private teacher. This they agreed to do, however 
the improvement ~ms slight. ~The private teacher later 
berated e.G. for sending him such a"dunce"). 
e.G. suggested that s.o. learn a band instrument, the 
tuba, hoping to get him to concentrate on a single line of 
music in order to learn something of tonality and rhythm. 
S.O. preferred cornet and learned to play simple band parts, 
however he vvas of little value to an ensemble. 
e.G. found a place for the boy in practice recitals, 
which were semi-private, with only one or two parents per-
mitted to attend. 
e.G. gave s.o. encouragement, although never publicly 
and told him to keep up his music for the fun of it. He 
helped him in similar vvays for several years, having met 
s.o. in the junior high school. 
Results 
s.o. never graduated from high school, but on gradu-
ation night he received a certificate stating that he had 
"attended" high school for four years. 
Today s.o. is a fairly well-adjusted citizen; working 
in his father's store, playing the piano in the same way he 
alvmys did; earning a little extra money on Saturday nights 
by playing vnth a small dance band in a tavern, to the appar-
ent delight of all concerned. 
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CASE REPORT XVII 
c.u. 
Background of case 
c.u. came to the United States from Poland when he 
was in elementary school. His family retained Polish customs 
and spoke English brokenly. 
C.'s general scholarship was very poor. He failed 
the eighth grade work, went to · summer school and finally 
passed the subJects necessary to enter high school. During 
high school he again failed his major subjects, so that he 
~ms placed in the sixth percentile of his senior class. 
c. vms anti-social in behavior . He was very shy, 
self-conscious and reserved. His face was pock-marked. 
When he was young he had had a concussion which left him 
subject to dizzy spells. Often he ~ms unable to grasp and 
remember much of anything. At other times he vms lucid and 
eager to learn. c. had few friends, and those were boys. Many 
of his classmates considered him queer and left him alone. 
He 1-va.s made the butt of endless pranks. His lunch was hidden 
on the bus, tacks were round on his seat, etc. He was gen-
erally picked on until he v~uld fi ght. 
In the intermediate elementary grades c.u. wa s quite 
a good child piani st. After his voice changed to a pleasing 
tenor, he took lessons in both voice and piano. He also took 
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clarinet lessons from the instrumental music teacher and 
played in the band, however he v~s never proficient on 
clarinet. c. took rudiments of music and harmony, each for 
one year in high school. He was in the boys' glee club 
for one year, mixed chorus and band for two years. He 
sang in special performances such as operettas, pageants 
and community programs, not as a soloist but with a group. 
C. also received applied music credit in piano for one year. 
Because of C.'s interest in music, the guidance 
director sent c. to the music teacher for therapeutic 
reasons. 
Approach of music educator 
The music teacher, M.D., vrorked with c. from the 
middle of his sophomore year to the end of his seni~ year. 
The music classes were small groups of ten to fifteen stu-
dents and C. was very interested and did well in class 
work. He participated by asking many questions. M.D. tried 
to help him enjoy himself in class by making sure that 
the other class members were nice to him. M.D. usually 
placed him next to boys ·who were especially co-operative, 
understanding and good musicians. She let c. have a feeling 
of success in music by choosing him to sing in a choral 
clinic vdth many other hi gh school students from a large area. 
c. enjoyed that experience and made friends there. 
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Results 
Much to everyone's surprise c.u. vro.s accepted in 
the Air Force after graduation. Probably the best testimony 
in terms of results is a letter ~~itten by c. to M.D. from 
his base in the southern part o:r the United States. When 
M.D. included the letter in her written comments, she 
stated that parts of the letter were vague even to her. 
Uncorrected excerpts :follow. 
Music was al\llrays my favorite subject and all the ar-
guments we used to get into when I join our harmony and 
rudiment class. It still tickels me when Tthink of those 
picture of the comedances playing the oboys, clar., and 
"tubby". At times I can still hear that Negro spiritual 
rining in my ear- Sit Do~m Servant I can't sit dovm etc. I 
think that and the Grenadrie song made the (name o:r teacher) 
chain gang a success ••••••• At times I feel like singin' 
" S'i.rlng low swe et carote" when I think o:r all the good 
times we all used to have but "Hard Times Come Again No 
More." My favorite always was "I dream of Jeannie with the 
light brovm hair", I used to play it over and over until the 
record broke. I know what I'd enjoy now-- to hear some 
operas of Carman an~others •••• Hope you have enough tenor 
(more than you ever 'had) andi know that they'll be success-
ful as in the past. 
Your :friend, 
In spite of the poor spelling and the wandering 
thoughts of the foregoing letter, the general impression is 
one of' gratitude to M.D. f'or giving him pleasant and :worth-
while experiences which he will take with him wherever he 
may go. c. not only enriched his musical background, but 
found one area in which he succeeded to some degree. This 
was especially noteworthy in view of his poor experiences in 
other fields. 
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CASE REPORT XVIII 
L.N. 
Background or case 
L. N. was the son in a middle class family with tvro 
children. Mr. N. had a trumpet which he played for recreation. 
Sometimes L. played it for fun when he ~~s of elementary 
school age. 
L. had an average I. ~., but in high school he \vas 
an example of a pupil who does not exert himself or even 
begin to work to capacity. L. failed his courses consistently 
and as a result did not graduate from 4igh school with his 
class. 
In the seventh grade, under the~nstrumental program 
at school, L. had started trumpet lessons. It was dis-
. to play 
covered that he had great innate ability; he learned/the 
instrument quickly and well. He V\JB.s also a pianist and had 
played solos in junior high school assemblies. Ho·wever, he 
vms always embarrassed to do this or to perform in any 
leadership capacity. In the eighth grade he was in the high 
school band and in ninth grade he played second trumpet part. · 
In ninth grade his teacher in school, H.B., persuaded him 
to take private l essons and L.N. chose to study with the 
music supervisor, not the band director, H.B. The music 
supervisor did not understa nd L.'s behavior and personality 
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and later their relationship became so strained that L. 
re~used to play in the orchestra, directed by the supervisor. 
L. mani~ested extreme behavior. For a while he did 
not attend any o~ his classes with the exception of band 
rehearsal. L.'s other interest besides music was playing 
bal,. Basically L. lacked self-assurance and to compensate 
for this lacl¢e became aggressive and a "wise guy." This 
I 
feeling of inferiority vffis shomn in band, because L. never 
accepted sectional leadership for the band director, H.B. 
L. had to be coaxed into auditioning for all-state band;when 
he was accepted he decided that he did not vtant to pJa y. 
Instead, he attended the rehearsals without his instrument. 
H.B. became more involved with the boy when the 
high school principal called him and the music supervisor 
into the office for a conference concerning L.N. The prin-
cipal v~nted to tell L. that i~ his marks did not improve 
he would be ineligible for band, which was the boy's only 
outside activity at that time. The music supervisor suggest-
ed that L. be analyzed by a psychiatrist. H.B. agreed 
with neither of these men. 
Approach of music educator, E.B. 
H.B. knew that participation in the band vvas the 
only holding power which the school had on L. He impressed 
the principal with the fact that r.'lr . and lliirs N. had often 
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said that he (H.B.) understood their son better than they 
did. In his relationship with L., H.B. had required L. to 
work hard and the boy respected H.B. for high standards. H.B. 
persuaded the principal to allow L. to continue in band. 
H.B. also directed the local Firemen's Band and he 
suggested that L. rehearse ~dth the group, even though he 
w·as a superior player to most of the members. L. became 
interested in the organization and marched with the fire-
men in public parades. 
During one of many visits at L.'s home, H.B. sug-
gested tha t L. take lessons '~th a private teacher from 
a well-known music school in the vicinity. (Trumpet lessons 
from the music supervisor had terminated long before.) L. 
had v~nted H.B. to teach him, but H.B. refused. His reason, 
which he did not tell L., vvas that he thought that he could 
influence L. more by not being his private teacher, but by 
continuing in his role of close friend, adviser, and band 
director. 
L. did not graduate vnth his class and that same 
June, H.B. left the school system for a different position. 
However, the two kept in contact iA.d th each other. L. was 
the only link, as it were, between the old and the new band 
director. The follovnng June L. graduated and H.B. suggested 
that L. audition for a trumpet scholarship at a music school. 
L. laughed at the idea and disappeared for the summer. 
'71. 
Suddenly about September first, L. appeared at H.B.'s 
house and said that he had changed his mind and would like 
to go to music school, and that he had enough money. By 
then it was too late for him to apply for a trumpet 
scholarship, so H.B. suggested that L. register for classes 
an~vay just for the fun of it, and if he did not like 
the work he could always withdraw. In one day L. got his 
school records and transcipt and \vas registered as a 
full-time student. 
After a . fev.J weeks L. v:Tas back to visit with H.B. 
He complained that he had been assigned to a "fifth-string" 
trumpet teacher instead of the best one, who was also the 
chairman of the trumpet department. L. vms firm in his 
desire to play for that man in order to hear what his 
recommendation would be. H.B. told L. that he thought he 
was assuming considerable attention for a fresrunan, but 
to go ahead and try to make an appointment. L. played for 
the professional trumpeter, who told L. that he had much 
ability and also that he would teach him privately. 
Results 
L.N. is a full-time student in the music school. 
His interest in all phases of music has grown, .and his 
appreciation and knowledge is outstanding. 
The lazy and aggressive tendencies which L. showed 
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during high school are not as apparent. He has matured 
and done some careful, although slow, thinking. As H.B. 
looked back at his seven years' assocation with L., he 
wondered if the turning point in the entire case were not 
when he left his job and the new band director arrived. At 
that time L. N. felt that he was very important to this 
new man. He helped him get oriented to the group and in 
many ways proved to be very helpful in accepting respon-
sibility for the first time. In that one year, his re-
peated senior year, he seemed to become adjusted. Although 
his marks did not i mprove greatly, they were acceptable. 
His greatest change was in his behavior and personality. 
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CASE REPORT XIX 
H.P. 
Background of case 
H.P. vms the son in a middle class family, which had 
two children. The daughter and N~. and Mrs P. were friendly 
people, who manifested extroversion. 
H.'s personality was very opposite to that of his 
sister and his parents. He was very quiet, almost surly at 
times, and did not have many friends. He had a great 
capacity for work and showed characteristi.cs of perseverance 
and loyalty. Inasmuch as he was so retiring and anti-social 
he did not assume any leadership resonsibilities. 
In scholarship H. was an average student. He ~as 
never a discipline problem either at home or at school. 
He came to the attention of the instrumental music 
teacher, P.S., because he wanted to take trumpet lessons. 
He had no great amount of innate talent, but continued to 
study privately with P.s. 
A£proach of music educator · 
P.S. realized H.'s serious interest in music. He used 
a study approach in teaching him, because the quality of 
perseverance which H. had to a great degree, made this 
approach successfu~ H. worked on specific problems and 
?4 
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techniques, perrecting each one as he went along. He always 
knew the correct method or way of producing a tone, rhythm, 
etc. from an intellectual approach, rather than just 
"reeling it," as do some students, who have great natural 
ability. 
P.S. encouraged H. to play in a dance band with a 
group of older students. This activity inspired him and 
eventually he played trumpet solos in school assemblies. 
He also participated in band and orchestra. 
P.S. spent much time with H. and had personal inter-
est in him. Vfuen H. decided to enter the service upon his 
graduation from high school, P.S. suggested that he apply 
I 
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for entrance to the U.s. Naval School of Music, thereafter •1 
to strive for a career as a proressional musician. 
Results 
As an upperclassman in high school H. enjoyed the 
admiration of the student body. At present he is an excel-
lent musician and trumpet soloist, studying at the u.s. Naval 
School of Music. 
The social environments of band and orchestra helped 
H. to overcome surliness, however, he is still very quiet. 
His parents relate that even now it is dirficult to engage 
him in conversation about his experiences. 
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CASE REPORT XX 
w.s. 
Background of case 
This case is still in progress. The music teacher, 
B.F. has knovm w.s., a senior boy in high school for only 
a few month. The yeungest of five children, w. does not 
adapt himself to his school life. His parents are con-
cerned about him and spoke to the music teacher about 
their son. 
W.'s I. Q. is 10?. His main interest is radio and he 
recently st ated that as his vocational choice. He appears 
to be lazy, disinterested, very nervous and quiet. 
w. plays French horn. A former music teacher berated 
. 
him in front of his friends. It is believed by Mr. and 
Mrs.s . and B.F. that this public pronouncement of 1N. 's in-
ferior playing upon one occasion caused a complex within 
the boy, and accounts for his extreme nervousness when 
called upon to play alone. W. took theory, appreciation of 
music, band and orchestra claBes. He is an average horn 
player. 
Approach of music educator 
Mr. and Mrs. s . and the nev1 music teacher agree that 
W. does not -vvork at anything as hard as he mi ght. B.F. is 
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trying to keep W. busy on his horn, because his parents 
report that he is interested enough in music to sit up 
late at night listening to recorded classical music. B.F. 
is stressing intensive practice and is setting up a goal 
of perfection in skill. In order to work tov~rd this 
standard, B.F. suggested that W. prepare for the All-State 
festival program. The boy vms not anxious to go and said he 
could not play his part better even if he practiced more. 
His parents were anxious for him to play, but he did not go. 
Results 
As yet there are no actual results. B.F. hopes that 
Vv. will at least acquire good learning habits and have 
more confidence in his ovm ability by the time he graduates I; 
from high school. 
tl 
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CASE REPORT XXI 
A. Q,. 
Backsround of case 
Until her third year in high school, A. had experi-
enced a poor home life, because her mother had been an 
alaholic whose moral character suffered because of her 
illness. After her death, A. and Mr. Q. tried to forget 
the past. 
A.'s pe~sonality traits were favorable. She was 
pleasant, -vvilling, reliable, co-operative and more mature 
than other girls her age. 
In general A.'s health was not good. Besides over-
weight, which ·was caused by an inactive thyroid, she had 
spasms of trembling, which were first apparent in the 
sixth grade. The music su~ rvisor, Mr. G. noticed A. when 
it was neces sary for the class to divide and two children 
shared the same music book and seat. A. was so large that 
she al1.'vays sat alone. The music teacher, M.G. also observed 
twitching or sudden spasms in the upp er part of her body. 
In high school A. studied a commercial course of 
studies and did very well. Her I.Q..was 129. 
Her main interest was music. A. had a pleasing 
singing voice and took voice lessons outside of school. 
Upon the recommendation of her private teacher she joined 
78 
the girls' glee club. She also took a course in elementary 
music theory. 
Approach of music educator 
Beginning in the sixth grade and continuing through-
out junior high school, A.'s teachers, guidance director and 
music supervisor worked together in encouraging A.'s parti-
cipation in musical activities. They made her clas~1ates 
aware of her nervous habit and gradually the girls accept-
ed her. The music supervisor noticed that after a few weeks 
A. shared a seat v~th another girl, even though both girls 
were crowded. 
In high school A. vms given odd jobs to do in the 
music department. These included caring for robes and music 
and doing clerical ·work. She viJas very dependable and quali-
fied to do office work, because she worked part-time at a 
place of business, keeping the books and sending out monthly 
statements. A.continued her music activities and in her 
senior year she was made a member of the a capella choir, 
the selected music (vocal) group in the school. A. also sang 1! 
in All-State festival programs. 
Results 
A. Q. entered actively into church work through her 
continued interest in music. She made many social contacts 
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through music. 
This case is still in progress. A. has been under 
a doctor's care for treatment of the nervous spa~1s. She is 
still somewhat overweight. 
Af'ter graduation A. intends to worl~ in an office 
and continue voice lessons and music as an avocation. 
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CASE REPORT XXII 
N.V. 
Background of case 
N.V. came from an upper-middle class family. He had 
a sister, ten years his senior, who had been a student 
and eager to learn. For a long time Mr. and Mrs v. felt 
that their son's activities were to be commended and tbat 
he vms normal in every respect. 
N.'s scholastic record vms poor, except for physical 
education and music. He had been held back both in ele-
mentary and high school. He was sixteen during his sopho-
more year. 
The real ability N. had was in the field of enter-
taining, which included pantomiming, acting, playing in-
strmnents and maintaining a running chatter about various 
subjects. Teachers and students alike agreed that N. v~s 
very funny. He frequently perfoTined in unrehearsed assembly 
programs and never failed to make his exits to thundering 
applause and laughter from his audience. N.'s second talent, 
·which he often used in conjunction with the first, ·was 
playing the drums and the piano. His rhythmic sense vms out-
standing and he needed to be s~own a rhythmic pattern only 
once before he could perform it. N. also played other in-
81 
struments by ear, none of them well, but ·well enough for 
his purposes. 
N. 'WaS described by his music teacher as a "human 
dynamo," who carried his love for entertaining into the 
classroom. He did not give his teachers a chance to teach 
him, consequently he spent much of his time alone in the 
office doing -vvritten assi gnments • .tie enjoyed teasing the 
girls, but left boys alone. Very nervous, emotional and 
immature, he never seemed to realize the consequences of 
his continual clowning. An example of his behavior serves 
to illustrate the last point. 
N. played the drum in the marching band of X school. 
At a football game ·with another school, Y., and before an 
excited and enthusiast ic crowd of people, one of the Y. 
football players v.ras injured. The grandstands were silent 
as the vmter boy, coach, and te~a doctor rushed out on the 
field. Suddenly at the far end of the field everyone saw a 
little, lone :figure playing "Taps" on a trumpet. The per-
former was N.V. and the instrument he used had been snatched 
from an unsuspecting band member. Nat~ally, the music 
teacher, I.R. reprimanded N. for such behavior. The next 
week, after instructions were given to band members regard-
ing their behavior, N. tried to do the same thing again, 
but vms caught in the act and received more severe punish-
ment. 
N. possessed a na turally comic face, short stature, 
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an undeveloped body and a loud, high voice. Extreme in 
dress, he frequently "enhanced" his appearance by wearing 
a "zoot" suit and swinging a key chain. 
Approach of music educator 
N. also played drums in orchestra and took a general 
music course. The teacher, I.R. tried to keep N. busy so 
that he would have less chance to get into trouble. I.R. 
made him leader of the percussion section and let him do 
actual student teaching of the percussion members. However, 
she learned that N. could not accept responsibility. Fre-
quently he did not appear at performances or important 
rehearsals, which made it necessary to have a substitute 
al'V'.rays ready to take his place. I.R. often reprimanded N, 
but for the most part tolerated him and overlooked some of 
the mannerisms which others had found objectionable. By re-
maining calm, I.R. thought that she could deal with him 
more effectively than if she became angry. The first time 
N. v~s suspended from musical activities because of poor 
behavior, he literally "bounced" back after such serious 
measures had lasted two weeks and asked I.R. if she did not 
miss him. At that time she forgave him when he promised to 
do better, and allowed him to return as a member of the 
musical organizations. 
Results 
The guidance director at the school finally per-
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suaded Mr. and Ivlrs V. that their son needed special atten-
tion from the guidance clinic. When the parents realized 
that N. was not normal, they co-operated to the utmost. 
This case is still in progress, however two factors 
are apparent. N. is more calm when he is approached in a 
serious way. Formerly he would quip when another person 
was speaking to him seriously. He is spending less time 
in the office. 
Music has served as one outlet for his nervous 
energy. He has been successful in using music to entertain 
others. 
Maturity in thought and behavior is still desired. 
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CHAPTER IV 
TRENDS TOWARD GUIDANCE TECHNIQUES AND PRACTICES AS 
MANIFESTED IN THE FOREGOING CASE REPORTS 
Careful examination of the twenty-two foregoing case 
reports show trends to~~rd definite guidance practices and 
techniques on the part of music educators. 
Seventeen case reports show personal interest in and 
knowledge of the student as an individual. There was a 
genuine attempt at understanding by the teachar. Two out-
standing reports in this respect are Case Reports VII and 
~ 
XV, in which the teachers knew the students'' outside inter-
ests, scholastic ability, family background, behavior and 
personality. 
Some form of counseling was reported by fifteen 
music teachers. Four of these peroo ns thought · of their 
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evident that some music teachers considered giving advice 
1 
as part of counseling.{Case Reports XIII and XVI). A majority I! 
of teachers gave deserved encouragement during these coun-
seling periods. 
Eleven cases mentioned the acquiring of information 
essential for making choices, adjustments and plans, and 
------ =-
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also the imparting of this information. Six of these persons 
specified that they had given actual vocational information 
regarding careers in some area of music. It may be added here 
that two others gave personal advice concerning a vocational 
choice. 
In revie·wing the eight cases in which music educators 
took a definite stand on music as a vocation it is interest-
ing to note the following points: three teachers did not 
encourage professional careers, two did; one did not en co ur-
age en·tiering music education, two did. Seven of the eight 
teachers had valid reasons for the position they supported, 
1..vhich indicates that they had some degree of knowledge about 
the particular student involved. 
Of the cases which are not still in progress, a high 
majority, twelve, showed various follow-up practices after 
the student had graduated from high school. In some instances 
there has been correspondence between the student and the 
teacher, in others counseling or visiting and imparting of 
information have continued. Case reports which especially 
indicate this are IV, ~' XVII, and X. 
Six music educators had an actual part in the place-
ment of their students in college, summer camps or jobs. This 
does not include the several who encouraged their pupils in 
similar undertakings. In Case Reports I and X the teachers 
ilvrote letters of inquiry or reconnnendation and contacted 
specific schools with which they were familiar. Other teachers 
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placed students in paying summer jobs as in Case Reports 
II and XIII. 
T~ro persons placed pupils in summer music schools 
or camps as indicated in Case Reports II and IX. 
Another service of guidance ·which less than halt of 
the teachers oftered v~s that of helping the student es-
tablish worth-while goals. Probably the most outstanding 
case report in this instance is XV, in which the music 
teacher provided alternate possibilities for the student 
to choose from in the solving of his vocational problem. 
~Vhen the pupil finally made a choice, it became the goal 
toward which he aimed his everyday activities. 
Manipulation of the environment so that a pupil had 
feeling of belonging to a group was another apparent 
practice as shovm in Case Reports VIII and XVII. 
Case Report II was distinctive in that it offered 
the student the equivalent of an apprenticeship in music 
arranging and composition. A similar case report, VII, gave 
the pupil insight concerning the music educator's daily life. 
Case Report XII ~res unique in that the music teacher, 
at one time, vres completely una~~re of the important effect 
that music was having on the pupil. The therapeutic benefit, 
in that instance, ~~s not so much a result of the music 
educator's efforts, as it was the effect of music itself 
and participation in a musical organization. 
-- --......=:--.=...-
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Twu case reports, XVIII and XX, make passing refer-
ences to earlier incidents which had harmful effects on 
students. Both pupils apparently had been misunderstood 
.by former music teachers, and it was a partial result of 
these poor relationships that the pupils came to the atten-
tion of later music educa tors. One of the boys had developed 
an inferiority complex, and the other manifested extren1e 
behavior. 
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CHAPTER V 
CONCLUSIONS AND PROBLENS FOR FURTHER 
THOUGHT AND CONSIDERATION 
I. CONCLUSIONS 
In all the twenty-two foregoing case reports music 
educators used a common interest in music as a point of 
contact in approaching students. Examination or these re-
ports shows that twenty of the pupils profited by this 
approach •. This same benefit ·was not apparent in tvvo cases, 
which are still in progress. 
Furthermore, the music educators in the cases knew 
some of the correct guidance techniques which are necessary 
in order to reach some interested pupils. Six teachers felt 
that it would be desirable it there had been still more im-
provement in the pupils with whom they worked. In Case Re-
ports VI, VIII, XI and XIX (still in progress) more social 
adjustment or personality development were desirable. In 
Case Report XIII the music teacher was disappointed when an 
unforeseen factor prevented the pupil from carrying out 
her original goal. In Case Report III it vms hoped that the 
pupil, a polio victim, would realize still more mechanical 
facility in the use ot his fingers. 
In regard to the two pupils who have had no apparent 
I 
reactions, it should be stated that in one case the teacher 
has knovm the pupil for a very short time. In the other 
instance, the pupil is considered seriously disturbed. It 
is feasible to assume that upon termination of their high 
school year, these two boys will have reaped the values 
to be gained from participation in musical activities and 
the use of guidance techniques by the music educators. 
It may be stated that according to the case reports 
in Chapter III, guidance on the part of music educators is 
of value to individual students. 
Further study and tabulated results ::how that the 
case reports fall into three main groups which may be clas-
sified as vocational, therapeutic, and avocational depend-
ing on factors which seem to be dominant in each of them. 
These classifications are more apparent after the results of 
each case are read. 
During their years as high school pupils, fifteen stu-
dents had shovm a definite need for therapy in one or more of 
the areas of personality, behavior and social relationships. 
After completion of high school, however, four of these same 
pupils were interested in music as a vocation. One case now in 
progress is concerned ·with a pupil who may enter music as a 
profession. Four completed cases may be said to have been 
purely therapeutic in nature. Upon graduation from high school 
the pupils were better able to continue further education 
or enter upon a career. It is possible that after 
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high school those individuals have enjoyed music as a 
leisure time activity; however, there are no positive indi-
cations for this assumption. There are three of these com-
pleted case reports in which students needed therapy, which 
show that music definitely became a hobby or an avocation 
after graduation. Six more cases in which music will re-
main a hobby are in progress at this time. 
There vrere four case reports in which pupils re-
quired no therapy in persona~y development and social rela-
tionships. Of those cases one resulted in music as an 
avocation, one with music as a vocation and two are still 
in progress. 
In the last analysis, it is impossible for anyone to 
state how many pupils everywhere will ultimately enjoy music 
as an avocation. One music educator, who did not contribute 
a case report, made the following statement in a letter, 
"•••• However, we know (that), all the powers of music are 
continually at work impressing individuals in many different 
ways." 
II. PROBLEMS FOR FURTHER THOUGHT AND CONSIDERATION 
As a result of this study several areas for further 
consideration have developed. They are listed below. 
1. The need for a required undergraduate course for 
future music educators in "Principles and Techniques of 
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Guidance," which would provide prospective teachers with a 
minimum of current techniques in guidance and trends toward 
the future. 
2. The importance of working toward an optimal re-
lationship with guidance directors and staffs vnthin given 
school situations. 
3. The need for more music educators who will know-
ingly (consciously) practice techniques of guidance. 
4. The need for more written literature on this 
subject. Literature would include vocational information 
,J which would be for students' use as well as other information 
I 
I 
for the teachers' use. 
5. The possible reasons why fifty-one out of seventy 
music educators were unable to offer information for this 
research study. Vihat are the indications vvhich might be 
drawn from different reasons? 
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CHAPTER VI 
WAYS IN WHICH GUIDANCE SERVICES CAN BE CARRIED 
OUT BY MUSIC EDUCATORS 
Music educators who support the idea of child-centered 
instruction will probably agree that they have a part in the 
following : 1) meeting the educational and emotional needs 
of the interested and the average student, 2) encouraging 
music as a leisure time activity for many pupils, and 
3) developing the highly talented individual. Although none 
of these can be considered an ultimate aim in itself, it is 
evident that they are all objectives sought through acti-
vities of the total program. 
Mursell and Glenn state tha t school music "••• has 
everything to do with helping the child to discover music 
for himself, and to discover himself musically.nl/ This 
objective of musical self-realization is important for the 
pupil to attain. 
Although the results of guidance practices were 
favorable, as shovm in the t wenty-two case reports, there 
were indications that music teachers are not using guidance 
techniques as fully as they might. Every teac~er knows his 
James L. Mursell and Mabelle Glenn, The Psychology of 
School Music Teaching (New York: Silver Burdett Company, 
1931. 
personal situation better than anyone else, but it vrould 
not be harmful if he were to evaluate his efforts in the 
light of the following suggestions. 
s tudy of the individual. Naturally it is absurd to 
advocate that a music teacher in a large school learn to 
know hundreds of pupils intimately. But it is feasible to 
suggest that he recognize the pupils with whom he comes in 
daily contact and who manifest a definite interest or talent 
in music. In order that the music teacher may learn more 
about these pupils and at the same time assist them in 
learning to know themselves, he should utilize the many 
sources of information at his disposal. In studying individ-
ual pupils, all music teachers should have access to one or 
some of the following: cumulative records, personal inven-
tory files, anecdotal records, questionnaires, health records, 
interest inventories and test results. It is suggested that 
as many of these records as possible be consulted in order 
to arrive at a well-rounded impression of individual pupils. 
In studying these records, the teacher should keep in mind 
the emotional needs theory, which states that all perrons 
1 have basic emotional needs, which consciously or unconscious-
ly they strive daily to fulfill. Their behavior is directed 
to·ward satisfying these needs. 
A music educator should be acquainted with the musical 
aptitude tests which are administered in his school. If 
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these tests are not used it would be profitable for him 
to consult the guidance department in inaugurating a test-
ing program in musical aptitude. Valid test results would be 
of value in dealing with the gifted child, because it is 
important to keep such a person working to capacity in a 
healthy social enviromnent. Ivlusical aptitude test results 
are helpful in placing a pupil in the musical organization 
or class which will best suit his needs. They might also 
indicate whether or not a pupil could develop some phase of 
music as a worth-·while leisure time activity. However, one 
should never use these results alone as the sole basis 
tor decisions.Important human factors must be considered. 
Counseling. The second guidance function which many 
music educators claim to practice is that of counseling. 
In all fairness to them it is very probable that absolute 
counseling, in the guidance sense of the term,is not pos-
sible by music educators who have had little training and 
experience in guidance. However, there are certain phases of 
counseling which are important and which it might be pos-
sible for them to practice. 
A music teacher should be available for consultation 
with the guidance director or parents whenever a certain 
pupil needs help. 
A music teacher can assist a student in establishing 
goals toward which his daily activities are directed. These 
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goals need not pertain only to music. This service can be 
attempted by listening to a pupil's plan or difficulty and 
then suggesting possible alternative solutions to a problem 
and their possible results. At no time should advice be 
offered or a preconc eived plan of action be imposed on a 
pupil who is trying to find his o'm way. If an opinion is 
asked for, one is obliged to give a thoughtful ans~~r and 
state that it is a personal opinion. 
Through counseling a music educator may also help a 
student to determine the extent to which he participates in 
musical activities, and which ones would be best for his 
needs. Too often we find pupils concentra·t:;ing only on musi-
cal activities and not taking advantage of other offerings. 
It might be mentioned here that pupils vary in their emo-
tional and physical development. If it would be to their 
advantage to participate in some other group or individual 
activity such as debating club or a sport, such a choice 
should be encouraged by the nrusic teacher, who realizes that 
, music is not the only worth-while activity in the schools. 
Conscientious teachers know that they have linutations 
in guidance practices. Vfuen they recognize symptomatic be-
havior in a pupil, and feel insecure in solving it alone, 
they should consult a guidance director or school psycholo-
gist. Together they can work out a plan which will be direct-
ed tovmrd helping the pupil. 
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Acquiring of information essential to making wise 
adjustments, plans and choices. This phase of guidance is 
one in which the music educator has unlimited possibilities. 
He should be reasonably well acquainted with different phases 
of music and very well acquainted with sources which would 
give specific, accurate and recent information. Materials 
which would be valuable in this respect are: music period-
icals, brochures, music school catalogues, source reference 
materials, books on theory, instruments, etc., biographies 
of composers and performers and newspaper articles, which 
would include reviews of concerts and current musical events. 
This information should be both educational and vocational. 
It is suggested that the teacher compile such a bibliography 
and gradually acquire the actual materials. He might arrange 
with the school librarian to purchase a few new books a nd 
magazines every year. The music teacher can always implement 
his teaching by sharing his personal books, music and maga-
zines with the students. 
Placement. The guidance director usually assists 
students in finding positions or selecting colleges. Oc-
casionally, how·ever, a music educator may be able to place 
a student in a music school or college upon his graduation 
from high school. He may write letters of recommendation 
and supervise the sending of transcripts and references to 
a school vvi th which he has had previous contact. This might 
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also apply to placing a pupil in a summer. music school or 
camp for further musical education. 
In the ev~nt that a talented pupil is unable to 
attend a college of music as a full-time student, a n1usic 
teacher may recomrJend further private study in a particular 
field of interest, as well as the Dlany opportunities for a 
person to vrork part-time (v.rith or without pay) in the field 
of music. Some of these include singing or playing the 
organ in a church, accompanying soloists and ensembles, 
and participating in community activities. 
Some communities have summer bands or regular vnnter 
symphonies which have annual membership drives for additional 
talented performers. If a student is qualified, a music 
teacher might recomn1end an individual for auditions. Practi-
cal experience of this kind is of utmost value to a perform-
er. 
Occasionally a teacher is called upon to recommend 
that a gifted pupil audition for radio or talent shows. 
Follow-~p. If the guidance department of a school 
I 
makes a follow-up report on graduates, any desired information 
about a particular pupil could be easily acquired. 
If a music teacher has shown personal interest in a 
student and has worked closely with him during his high 
school days, it frequently happens that the student corres-
ponds with the teacher and in this ~~Y continues the rriend-
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ship long after graduation. Very often such teachers are 
visited during college vacations or after a working day. 
Former pupils continue to seek out interested tea chers and 
to tell them about new experiences and plans for the future. 
Following the suggestions set forth above, a con-
cluding paragraph should mention the element of time. It is 
self-evident that this kind of teaching requires additional 
time, effort and thought. An interesting fact to note in 
this respect is that none of the music educators, who were 
'I interviewed for case reports, mentioned time as one of his 
11 contributions, until it was suggested by the interviewer. 
Some teachers have always used such techniques in 
their everyday teaching. Others will think that such procedures 
·- I 
should be carried out by classroom teachers and guidance 
personnel. But it is almost certain that if a music educa-
tor is convinced of the value of guidance practices, he 
11 will attempt to use them in teaching his pupils, regardless 
-1 of the additional time and consideration which vall be 
involved. 
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AN ABSTRACT OF A THESIS 
The purpose of this study has been to collect, analyze, 
and evaluate actual cases in which musical interest in high 
school students has been used as a guidance factor by music 
educators. 
The study was based on three convictions, founded up-
on personal observation in the music education field: 1) that 
there is a lack of close co-operation and understanding be-
tween music educators and guidance personnel, 2) that a majori-
ty of music educators do not consciously attempt guidance 
activities, and, 3) that guidance on the part of music edu-
cators and participation in musical activities are of value 
to individual students. 
It was assumed that the music educator should be in-
terested in the development of the whole child, and mak e 
his contribution to that development in the field in which 
he is most qualified, namely, music. 
The information upon which conclusions were drawn -v as 
received from music educators in public high schools. A pilot 
letter and self-addressed post card were mailed to 189 music 
educators whose names were picked at random from the Ed.ucation- '1 
al Directory . Seventy persons responded to the letter by 
returning the post cards. F ifty-one were unable to give spe-
cific ca ses, while nineteen offered to assist in the study by 
l.Ol. 
providing information. Three of the latter did not fulfill 
their intentions, with the result that sixteen music ed-
ucators provided the twenty-two case reports which appear 
in Chapter III. A second letter, which included details about 
the kinds' of information desired, '\\'B.S mailed to the in-
terested persons. Twelve music teachers were interviewed; 
tour mailed their vvritten comments. 
After the interviews were held and the '\vri tten material 
received, reports of individual cases were written. These 
reports were then examined for trends toward guidance 
practices which might be common to a majority of cases. 
Seventeen case reports showed personal interest in 
and knowledge of the student as an individual. Some form of 
counseling was reported by fifteen music teachers. Eleven 
mentioned the acquiring of information essential for making 
choices, adjustments and plans, and also the imparting of 
this information. Six persons specified that they had given 
actual vocational information regarding careers in music. 
Twelve completed cases were examples of various follow-up 
practices, vvhich occurred a.fter a student had graduated from 
high school. In some instances there had been correspondence 
between the student and the teacher, in others counseling 
or visiting continued. Six music educators had an actual part 
in the placement of their students in college, surrrraer camps 
or jobs. Another service of guidance which less than hal.f 
l02 
II 
of the teachers offered ~ms that of helping a student to 
establish v'rorth-while goals. One case report was outstand-
ing in that respect. In it the music teacher provided alter-
nate possibilities for the student to choose from in the 
solving of his vocational problem. Other cases mentioned 
manipulation of the environment and apprenticeships for in-
terested students as guidance functions. 
A sixth chapter was v~ri tten on "'.vays in which guidance 
practices can be carried out by music educators. Sub-headings 
under this title were: study of the individual, counseling, 
acquiring of information essential to making vdse adjustments, 
plans and choices, placement and follow-up. Several pos-
sibilities for future guidance techniques were suggested 
under each of those guidance services. 
Conclusions were based upon the findings in the 
results of the relationships between music teachers and pupils. 
It was evident that of the twenty-two case reports in which 
music educators used a common interest in music as a point 
of contact in approaching students, t wenty students profited 
1 by this approach. This same benefit '~s not apparent in two 
cases, which are still in progress. It may be stated that 
guidance on the part of music educators is of value to in-
Il
l di vidual students. 
Further study of the results in the case reports 
showed that the reports fell into three main groups, which 
, may be classified as vocational, therapeutic and avocational 
II 
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depending on factors which seem to be dominant in each of 
them. Eight cases are still in progress, however, of fifteen 
pupils who during their years as high school students had 
shown a great need for therapy in personality or behavior 
areas, completed case reports showed that four pupils became 
interested in music as a vocation after their graduation. 
, Three now enjoy music as an avocation. There were four cases 
in which pupils required no therapy, and three instances in 
' which participation in musical activities had a therapeutic 
effect on a pupil, which was of secondary importance, but 
of ultimate value to his personality. 
The conclusion was followed by a listing of problems 
for further thought and consideration. One of the most im-
portant of these is the need for more \vritten literature on 
this and related subjects. 
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